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Welcome to Mitkadem

Imagine a classroom filled with motivated students eager to delve into their work. The buzz of students
working together hovers throughout the session, as the teacher makes her way among the children, free
to assist each one individually. Students sit at tables or on the floor, work alone or with friends. They
may be writing, reading, listening to a tape recording, playing a game, or studying with a busy teen aide.
Each is engaged with material appropriate to him or her. A sense of accomplishment and purpose
directs their effort.

Mitkadem is a Hebrew prayer and ritual program that allows students to feel they are able to learn
and be successful, no matter what their level of ability. Highly motivated and adept students speed
ahead as they discover just how engaging and meaningful the study of Hebrew and prayer can be.
Teachers quickly identify those students who, due to absences or learning issues, need special help.
One-on-one attention and individually designed programs can accommodate these students as they con-
tinue to work productively alongside their classmates.

These are the possibilities of the self-paced Mitkadem program. The work of the teacher is not a
traditional one. While frontal, whole-group lessons can close a class session or occasionally replace a
Mitkadem session, the self-paced classroom requires the teacher to be a facilitator of individual learn-
ing. She is the nucleus of the classroom, setting up a functional system for working, keeping students
on track, addressing individual needs.

Welcome to the world of Mitkadem. May your classroom be a busy one!
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How the Program Works

For a full introduction to the Mitkadem program, see Teacher’s Guide to Mitkadem Ramah 1 and
Ramah 2, pages 3-6.

The Program Stucture

The Mitkadem program consists of twenty-three Ramot, or levels. Beginning with Ramah 3, every
Ramah includes pamphlets of activities, rather than textbooks. Each Ramah covers a particular prayer
or prayers that share a theme. To begin, students receive a "2 pamphlet that includes: a list of all activ-
ities for that Ramah, a 7991 of words and grammatical structures used in that Ramah, and a copy of the
prayer(s) taught in that Ramah. Children work independently or with other students to complete the
variety of activities contained in each pamphlet. Once a student completes the required activities, the
student may complete the review activities and/or study previous work in order to prepare for the
Ramah quiz. When a student is ready, written and reading assessments are administered (refer to the
“172n Testing” section on page 11.) When students pass the quiz, they take home the material from the
completed Ramah and begin the next Ramah, and so on. This process is further explained with the help
of the chart entitled “Steps in the Mitkadem Program” (page 8).

All Ramot are comprised of five categories of activities:

* MIp7—Introductory activities set the stage for each prayer’s theme and activities. They serve as
an “advanced organizer” for the unit. These activities must be completed before the
remaining activities can be done.

e MR P—Reading activities drill decoding skills, fluent reading of the prayer, and if appropriate,
chanting of the prayer. A CD of reading and chanting drills accompanies the teacher materials.
A listening center must be set up in the classroom for some of the activities to be accomplished.
(See “Listening centers,” page 14.)

o PN T%IXR—Vocabulary activities drill key words and important phrases found within the prayer.
Students are directed to create and develop their own dictionary throughout the program. See
“Milon (Dictionary)” (page 12) for suggestions on creating a dictionary.

* P1IP7—Grammar activities teach and have students use roots, prefixes, and suffixes found
within the prayer. Both the vocabulary and grammar activities assist students in developing
familiarity with grammatical structure and key ideas found in our liturgy. The goal is not to be
able to translate line by line.

e 7190R >727—In “Words about Prayer” activities, students delve into the theological and philo-
sophical ideology expressed through our liturgy. Many open-ended activities allow students to
learn about fundamental Jewish beliefs while expressing their own opinions and feelings.

The program is color coded, with each of the five types of activities having a different background
color, which is consistent throughout the program. The 72 page uses the same colors when listing
activities. Students will come to easily recognize types of activities based on the color.
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Work on Contract Activities

As students complete and check activities,
teachers or assistants sign off on the brit.

Activities can be done in any order. Some

‘ reading should be done in each class session.
Students can work alone or in groups to
complete the activities.

Student Begins a Ramah

Students start with the brit pamphlet
(including contract, milon, and prayer)
and hakdamah introductory pamphlet.

After completing the hakdamah activities,
students are given all the remaining
activities.

CD players are set up in the room for
listening activities.

| When students pass the quiz, the tester gives them :
| the beginning material for the next Ramah, and they |
| return to class to begin. The tester records the |
| passing of the quiz and files the test. The student |
| takes home pamphlets from the completed Ramah. |

Take the Ramah Quiz

Students are sent to the designated place
to take the quiz. /

Complete the Ramah

Each Ramah assessment involves both a and Study for the Quiz
written and reading portion. h
_ . Once students have completed at least the
The written portion tests the knowledge :: required activities, they can be tested

of Hebrew principles and prayer content. ,
It is suggested that students complete the

The reading portion is a test of the reading —————= - "review" activities to study for the quiz.
and chanting of the prayer. It can also If students do not | ) )
include reading unseen texts. | pass the quiz, they | \ All students should study prior to the quiz. )
study more and /or |
| receive teacher help.|
They then complete |
selected parts of the |

quiz or take the |
entire quiz again. |

Chart created
by Nina Price
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Personalizing the Program

In a setting that allows two hours per week for the program, the average student should complete four
to six Ramot per school year. Highly motivated students may complete seven or eight. Recognizing that
our schools vary in the amount of time appropriated for Hebrew study, Mitkadem is structured so that
a school can choose to use the program in a number of ways:

* Follow the program in its entirety, progressing from one Ramah to the next.

e Pick and choose which Ramot are essential to your particular institution. For instance, you may
decide to use the Ramot for the Avot V'Imahot and the Gvurot (Ramot 11 and 12) but to skip
the Ramah on the Amidah Overview (Ramah 15). Because Ramot progress in difficulty and
depth, even when skipping, students should proceed in numeric order. Proficient students can
always go back and complete Ramot previously skipped.

* Limit the number of Ramot for certain students only. There will always be those students who
move more slowly, because of frequent absences or low motivation. They may complete only two
or three Ramot per school year. Choose the prayers that are essential for them to cover.

e Carefully select Ramot and activities for special-needs students. Both the particular Ramot and
the activities within each can be chosen with a certain student in mind. See more on special-
needs students under “Tutors” (page 13).
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Issues to Consider

Competition

The intent of the Mitkadem program is to allow each student to learn and feel accomplished to the best
of their ability. It is imperative that teachers, aides, and administrative staff communicate this attitude
in every manner.

The truth of the matter, however, is that in a program where students move at different paces,
there is inherent competition. Students measure themselves against others in many things they do. This
is a natural phenomenon. With the structure of Mitkadem, students keep track of where they are in
comparison to others, and some students will work hard just to keep ahead. Therefore, it is important
that staff be especially sensitive to issues of competition in order to downplay it as much as possible.

Copying

Another recurrent issue is that of one student copying another’s work when they are working together
on pamphlets. While each school must develop its own policy on this topic, it is the opinion of the author
that copying can be a legitimate method of learning. We know that students learn in different ways, so
talking together and copying each other’s work may serve one child’s style of learning very well.
Ultimately each student will be assessed individually through the written and reading quizzes, where
working with another student is not an option. At that point students and teachers will know whether
or not copying was helpful.

Memorization

It becomes clear during reading assessments that students partially memorize prayers that they are
studying. They have heard them many times in services, and learning the chanting often results in mem-
orizing. This is not necessarily a bad thing. Most knowledgeable adults chant the service without look-
ing in the siddur and reading. This is, in fact, an appropriate skill to be developed for the enjoyment of
prayer. The problem, of course, is that in class we need to make sure that the students are decoding cor-
rectly and have the skills to read new texts. Three suggestions for addressing this are as follows:

1. The MX*7 activities in each Ramah include reading activities to practice decoding unseen mate-
rial. Make sure that a teacher or aide listens to students reading at least part of these activities
before just signing off on them.

2. Teachers can work with small groups of students to give them reading practice.

3. During the oral assessment (see page 15), the tester can have students read unseen material.
This will assure that the student can, in fact, decode.
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12n Testing

The Mitkadem program includes quizzes at the end of each Ramah. Testing is not something that
most children are accustomed to in religious school settings. Many students are reluctant to take the
quiz, especially for their first time. They may even delay completing their work in order to avoid taking
the test. Assure the students that everyone passes the quizzes eventually and they are not expected to
be perfect. The quiz (727) is one way that the teachers can determine where students need assistance
in order to help them learn. Usually, once they complete the first quiz, students are more comfortable
and move through the Ramot with ease. Let them know that all of the quizzes follow the same struc-
ture, with questions about the vocabulary words and grammatical structures on their milon, and ques-
tions about the ideas and Jewish beliefs within the prayer. If they do the review activities and learn the
information on their milon, they will likely have little trouble with the quiz. Your school might decide
to relieve anxiety over the first test by allowing students to take the first quiz at a scheduled time togeth-
er, use some of their worksheets or milon during the test, or just ease them through with a little more
help from a teacher or aide.
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Student Materials

Each student should have their own pocket folder to hold their pamphlets and work material. Even con-
tinuing students will need new folders every year, because they wear out. It is helpful for each class to
have a uniform color folder, which remains their “color” throughout their years in Mitkadem. For
instance, when the fourth grade begins Ramah 3, they all receive yellow folders. When they move into
fifth grade, they retain the color yellow, and the new fourth grade gets green. The color of their class
folders can correspond to the color of their cumulative folders (discussed on page 13). This allows for
easy tracking of each student.

The student’s folder contains three items:
1. The Ramah being worked on.

2. Prayer Map: Located in the appendix, this document should be copied on card stock for each
student and kept in the students folder throughout the Mitkadem program. This guide presents
all of the Ramot in the order of the service. It designates evening and morning as well as
Shabbat and weekday prayers. The Prayer Map is also a tool for students to keep track of what
they have accomplished. When the student finishes a Ramah, the teacher can indicate its com-
pletion on the Prayer Map with a check mark or sticker.

3. Milon (Dictionary): In each 172 pamphlet, students receive a vocabulary list particular to that
Ramabh, called "> 79%9m. One of the &P 7% activities in each Ramah has students add those
vocabulary words to their personal dictionaries, so their milon grows as they progress through
the program. Each student’s milon should be set up with three sections prior to beginning
Ramah 3. The sections are (a) words in alef-bet order, (b) roots in alef-bet order, and (c) prefix-
es and suffixes. There are two possible methods for creating a milon:

Machberet milon: A small notebook or machberet can be used to make a dictionary that will
be small enough to keep in the folder. Make sure it has sufficient pages to allow for a couple of
pages per letter, about six pages for roots, and one page for prefixes and suffixes. Before begin-
ning Ramah 3, teachers should guide students through setting up the pages. Simply writing the
headings works, but alef-bet stickers add to the excitement of making the milon.

Flashcard milon: The Teacher’s Guide for each Ramah contains a prototype set of flashcards
of the vocabulary words, roots, and prefixes and suffixes listed in the milon. The set can be
copied on card stock for each student to create a set of their own flashcards. They can be used
simply for drilling of vocabulary or to establish a permanent dictionary. Students can either:

a. Punch holes in the upper left corner of each card and hold them together with a ring (avail-
able in stationery stores). Students will have the task of keeping them in alef-bet order. The
three sections still pertain.

b. Store them in a small index card box (the size of a recipe box). Markers can be made for each
letter of the alef-bet and each section. Again, they should be stored in alef-bet order. Using
this system will not allow storage in the folder but may be more practical.
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Managing Mitkadem

Administrative Management

Mitkadem works best when the school administration takes a central role in the program’s management.
A setup that allows for efficiency and tracking of students includes the following:

1. Staffing: The program requires a certain amount of planned support. Depending upon the size
of your school and available resources, administrators should consider how to cover these
prospective positions:

* Trained teachers: Most teachers will require training to comfortably run a Mitkadem class-
room. You may decide to have a trained principal or teacher train your remaining staff mem-
bers. A UAHC regional educator can direct you to the possibilities available for training.

* Assistants in the classroom: Teachers will need assistance during class sessions to help
keep students on track, answer questions, and mark contracts as students complete activities.
Teen aides, parents, older students, and/or capable congregants can fill these positions.

* Tutors: There will always be some students who need one-on-one help for extended periods
of time. Whether they are students who are repeatedly absent, have low “reading self-esteem,”
or have diagnosed learning problems, these students require a consistent system of assistance.
They also frequently require a quieter, less busy space in which to work. Tutors can give these
students more reading practice and also determine how to limit their work in each Ramah.
Choosing selected activities for special-needs children and going over directions will increase
the likelihood of success in the classroom, as well. Students also develop more of a sense of
accomplishment when they know that they are using the same materials that the other students
in the class are using. They have the same folders and similar work within them.

e Tester: The testing procedure is described below. Depending on the size of the classes and
the available space, the tester could be the teacher, the principal, a Hebrew supervisor, or a
staff person appropriate to your school.

2. Record keeping: Keeping up with each student’s progress and recording it can include the fol-
lowing:

¢ Cumulative folders on each student: In the appendix you can find the “Mitkadem
Program Cumulative Record.” Copy this on card stock to create a record for each child as
they begin Ramah 3. Records can be kept in alphabetical order by class. When students pass
a quiz, record their accomplishment on the card and file the completed test. You will have
an ongoing record of each student’s accomplishments and evidence of the quality of their
work. The cumulative folders for each class cohort can correspond to the color of their stu-
dent folders, helping identify students by grade (see “Student Materials,” page 12). The files
can be stored in the classroom, in the principals office, in the tester’s office, or in a space
appropriate to the system you set up.

e Hebrew Progress Report: This form, found in the appendix, can be used once a month to
help teachers reflect on the progress of each student. Since lesson plans are not necessary
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with the Mitkadem program, this form will help principals stay informed of class advance-
ment. Teachers may have used additional materials or added supplemental lessons to the
program, which can be reported on the form.

¢ Class charts: To have an instant view of how a class as a whole is progressing, you can cre-
ate charts for each grade. List the students on the left and the Ramot numbers along the top.
When a student completes a Ramah, mark the square of the corresponding Ramah with the
date. This chart is for teacher and administrative purposes only. It should not be dis-
played for students. Everything possible should be done to avoid a sense of competition
among students (see “Competition,” page 10).

. Listening centers: Each classroom requires a listening center. This is a table or corner in the
classroom equipped with cassette or CD players and headphones for individual listening.
Headphones are mandatory so that students can listen without disturbing others in the class-
room. The Mitkadem program includes accompanying CDs with recorded reading and/or
chanting of the prayers used in each Ramah. You can use the CDs as is or record each prayer
onto a tape cassette. Activities in the IX*77 pamphlets direct students to listen to the recording
and practice reading or chanting. This is accomplished at the listening center. Suggestions for
ways to handle this are as follows:

* Multiple-user listening centers: Use CD or cassette players attached to a “listening cen-
ter box.” The box allows for multiple headsets to be plugged into one recording at the same
time. These boxes can be attached to any playing device with a socket for a headset. Look for
them in school supply catalogs. It is suggested that you have enough equipment for children
working on different Ramot to be engaged at the same time. Usually two playing devices and
two listening boxes with four to six headphones are sufficient.

¢ Individual listening devices: Supply (or have each student bring) a portable CD or cas-
sette player for each student. This will allow for more independence, but it will require more
copies of the CD or cassette.

Please note: Because this is a Hebrew program and not bar/bat mitzvah prep, not all the
prayers are chanted. Your congregational rabbi or cantor could record these additional
prayers for you if necessary.

. Testing procedure: When finished with the pamphlet activities, each student completes writ-
ten and reading assessments before moving on to the next Ramah. Ideally, the written quiz
should be administered in a quiet place with other students taking quizzes. There should be a
staff member available to help with questions and to give immediate feedback on the student’s
work and reading/chanting.

* The process of testing: Guiding each student through the assessment procedure is more
than just handing out tests and correcting them. The person administering the evaluations

should:

a. Prepare the quizzes: This involves making copies of the quiz supplied in the Teacher’s
Guide and creating an efficient method of storage.

b. Administer the testing: This includes giving each student the appropriate quiz, moni-
toring the students completing the written assessment, listening to the reading/chanting
of each student, and determining when the test is “passed.”

c. Determine that the student has “passed” the written assessment: It is up to each
school to determine standards for passing and whether or not you even want to assign
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grades for the written assessment. Of course, every student passes eventually, or they can-
not progress in the program. Some criteria of passing might be as follows:

e A grade of 60 percent or above is calculated.
e Most of the answers are correct.

e Students are allowed to return to class to study after completing only part of the quiz.
They return to the same quiz to finish it and are then passed.

* Students who are determined by the tester to be deficient in one area are sent back to
study (or to be helped by the teacher with) that one topic. For instance, if most of the
quiz is completed correctly, but the question “Explain the idea of the Chosen People”
was left completely blank, the tester could send the student back with instructions to
find the worksheet on that topic and read it again. The student returns and finishes the
quiz.

e The tester tutors students through an area in which they are deficient. For instance, the
student answered most of the questions correctly, but none of the questions about roots
are right. The tester can take the time to individually guide this student through under-
standing the roots taught within that Ramah. The student then completes that section
of the quiz.

e In the case of special needs or those who are extremely reluctant to take tests, allow for
an aide to guide the student through the quiz. In some cases you might allow children
to take the written quiz using their folder of worksheets.

Whatever method (or combination of methods) you decide to employ, the written assess-
ment should be administered. It lets the students and parents know that you are serious
about students’ learning and school accountability. It gives the students something to
work toward.

. Determine that the student has “passed” the oral assessment: The objectives in
each Teacher’s Guide suggest a minimum level of fluency in reading. These are guide-
lines that may be accepted or amended by each school. As they are working on each
Ramabh, it should be made clear to the students what minimum level of competence is
required. Each student should be heard reading individually. Regarding the chanting of
certain prayers, it is fun for the students to chant with a friend. This might be left up to
them. As with the written assessment, if the tester determines that the reading is not flu-
ent or too many mistakes are made, students should be sent back to class to practice with
the recording, with an aide, or on their own. Any intervention necessary for special stu-
dents is up to each administration.

In a busy school one person may not be able to manage giving both the written and oral
assessments. Listening to students read and chant prayers is a good job for a competent
assistant or teen. It is best to have the same couple of people doing this job, so that you
will know that the standard for passing is consistent.

. Mark the Prayer Map and hand the pamphlets for the new Ramah to the student
and/or teacher: When students pass both the written and oral assessments, their Prayer
Map (see “Prayer Map,” on page 12) can be marked with a check or a sticker. (You might
consider having the classroom teacher or aide complete this step.) They are now ready
for the next Ramah. The tester gives them the material, and they return to class. Since
the M7P7 section must be completed first, there are two ways you might handle this:
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* Give the entire Ramah packet to students, reminding them that they must complete
the introduction first.

* Give only the n°72 and introductory materials to students. Give the remaining pam-
phlets of that Ramah marked with the student’s name to the teacher. The teacher will
give them to the student when the student has completed the introduction.

f. Record the results and file the quiz: The tester records the completion of the assess-
ments on the cumulative card of the student (see “Cumulative folders on each student,”
page 13). The quiz is filed in the folder with the card. If you develop any other method of
keeping track of students” progress, this would be recorded as well.

* Determining the tester: Decide who will manage the testing. In smaller classes the
teacher may be able to administer quizzes while being available to the remaining students for
help. In larger classrooms and schools, suggestions for possible testers are as follows:

a. A teacher: If every class is conducting the Mitkadem program at the same time, one
teacher’ job for that hour could be to administer testing and keep the records up to date.
Since there may not be students taking quizzes every class day, this teacher could be extra
help for tutoring as well.

b. A Hebrew supervisor: If your school is large enough to allow for this position, the per-
son will be able to manage the running of the program, supervise and guide the tutors,
help teachers efficiently run their classrooms, and oversee the testing.

c. The principal: Being the tester allows the principal to be central in the administration
of the program, keep track of the flow of the program, and get to know each student and
how they are doing. There should be backup help for days when the principal has other
obligations.

d. An aide: An older teen who is responsible and knowledgeable can work under the direct
supervision of the principal or Hebrew supervisor to administer the tests and direct stu-
dents.

* Choose a testing area: A space can be designated for testing, such as library, empty class-
room, or office space. If the space is adjacent to the office of the person who monitors the
test, the tester won’t have to be in the room the entire time. Students need to know where

to go for help.

* Lead regular staff meetings: It is very helpful to have regular debriefing sessions, espe-
cially when a school is new to the Mitkadem program. Teachers can support each other with
ideas and advice on ways to handle management or content issues. Systems that need
improvement can be discussed, with creative outcomes. As the year progresses, you will find
that meetings can be less frequent.

Classroom Management

With the Mitkadem program the teacher serves as a facilitator and coach to learning. The goal is to have
each student involved and engaged with the material (rather than observing or listening to others work)
throughout the class period. Elements to consider are as follows:

1. Classroom setup: In a busy classroom with children working on their own, consistent struc-
ture and routine are essential. The following approaches will help:
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* Designate spaces: Children will be working alone, together, with teachers, and with aides.
Think about where they can best get written work accomplished. Flashcard work and games
could be on a carpet or special table. Determine where to place your listening center so that
it can either remain out or easily be put away and returned to its place if you have to put away
your materials between class sessions. If students will be administered assessments in the
classroom, where can they work undisturbed? Having different spaces for different activities
makes the work more interesting and helps learners who need to move around.

* Beginning and ending: One of the advantages of the Mitkadem program is that teachers
don’t have to wait for late students to appear before beginning a lesson. Have students’ fold-
ers out as they arrive, and they will start working as soon as they enter the room. You can cre-
ate a ritual ending to your sessions by taking five minutes for a formal closing. Each day a dif-
ferent student can either present something that they found interesting in their Ramah or
raise a question that they would like to ponder. The teacher can bring up for discussion one
of the theological issues presented in a Ramah that several students are working on. A quick
flashcard game in teams can review important words. Whatever the closure, have the stu-
dents neatly close up their folders and put them where they belong, clean up their spaces,
and come together as the session ends.

e Storage of materials: Think about where you will store the folders and their personal dic-
tionaries if they will be the flashcard type (the notebook type can be held in the folders). If
you do not have sufficient storage space in your classroom, purchase folder boxes at an office
supply store. You can get them with handles for easy moving. Plastic crates that hold file fold-
ers will also work. These are easily transported to a designated storage space within the build-
ing. Listening center materials will likewise require storage if you can’t leave them out. Many
listening centers purchased through school supply catalogs come in cases with handles for
uncomplicated movement and storage.

2. Assisting students during class: The biggest challenge in the Mitkadem classroom is how to
address the needs and questions of students all busy at different work. In time students will
become accustomed to getting help from each other, from the material in their folders, and by
thinking on their own. Consistency and reliability on the teacher’s part will help keep the class-
room running smoothly.

a. Answering questions/giving help: Teachers have options as to how to give help to stu-
dents during class time.

* Rotate among students: Set up a pattern of moving around the room in a predictable
order. Students can work on other material or skip the problematic question until you get
to them.

e Use a list: Students add their name to a list (on the chalkboard or on a clipboard).
Teachers and aides take the next name on the list as they are able.

* Schedule small groups: Teachers can divide the class into small groups (based on the
Ramabh they are on, reading groups, alphabetical order, etc.). Meet with each group for a
short amount of time each day. Students can have their questions answered and you can
read with each of them briefly.

b. Checking worksheets: Students are completing work that needs to be checked and then
marked off on their contracts (see below, for “Using Answer Sheets”).

e Check them on the spot or as you rotate through the classroom.
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* Have students turn completed work into a designated place. Check it before the next class
session and return it to them.

e Have students mark one side of their pocket folders “work completed.” When they finish
work, they leave it on that side. You inspect the folders between class sessions, check the
work, and mark off on their contracts.

3. Using answer sheets: Answer Sheets are provided for all activities. The Teacher’s Guide con-
tains answer sheets for every activity. Each Student Packet contains some or all of the Answer
Sheets in color, as well. Having access to the Answer Sheets allows the students to get immedi-
ate feedback to their work, and will eliminate a lot of the time it would take the teacher to check
each worksheet for correct answers. Sometimes, the use of color on the student’s answer sheets
enhances the teaching of a concept. The teacher should examine the Answer Sheets provided
in each Student Packet to determine whether or not to allow the students immediate access to
them. All or a selection of the answer sheets can be put aside and made available to students
only after the teacher checks that the worksheet was actually completed. Keep them in a
folder at the teacher’s desk, and consider laminating them.

4. Moving children along: There are those students who will fly through the Ramot and need
little guidance. There are those who will need tutoring and special attention throughout the
program. And then there are those who will comfortably make their way through a Ramah and
even linger. (See “Testing” on page 11) Part of the teacher’s task is to monitor the progress of
each student from one Ramah to the next. In a school that allots two hours per week to
Mitkadem, children should be completing four to six Ramot each year. If a child is incapable of
achieving that, then it may be appropriate to selectively limit the Ramot assigned to that stu-
dent (see “Personalizing the Program,” page 9). Encourage children to progress and even set
dates for them to take quizzes, if necessary.

5. Supplementary lessons: The self-paced, self-checking system of Mitkadem requires no lesson
plans from teachers. However, supplementary games, activities, and discussions could comple-
ment the program. Teachers and administrators can consider allotting the last fifteen minutes
of each class or one entire session every so often for a lesson led by the teacher. Reinforcing
grammar, vocabulary, and reading with games and inventive work and allowing for in-depth dis-
cussion of ideological issues can add variety to the learning and allow teachers to contribute
their personal creativity and knowledge to the classroom experience.
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Involving the Parents

Parents desire to be part of their children’s education on a variety of levels. Some simply want to be
informed, some would like to help and guide their children’s learning, and some would even like to learn
themselves. The Mitkadem structure offers opportunities for parents in all these ways:

1. Keep parents informed: Each time students complete a Ramah, make sure to send home the
completed pamphlets with them. This will inform the parents that their child has moved on to
a new level and show them what has been accomplished.

2. Offer option for home work: A sample flier to send home to parents can be found in the
appendix. It informs parents about the program and suggests that they can purchase duplicate
Ramot for home. Each time students begin a new Ramah, they automatically receive a dupli-
cate packet of pamphlets, copies of the answer sheets, and a recording to take home. Parents
who opt to receive these materials will be able to see what their child is learning. Some students
may choose to do work at home and bring it in for credit. In addition, parents will have the
opportunity to learn from the material.

The sample letter provided can of course be customized for your individual school. The pur-
chase price is left blank on purpose, so that you can determine how much it will cost your school
to supply the parents with additional copies of the Ramot and the recordings. In determining
the price, you will need to consider how many Ramot it is likely for a student to get through in
one year, and decide on an average price per family.

3. Parents as aides: Use parent volunteers in the classroom. Those who are knowledgeable can
help students, tutor reading, and even serve as testers. Others can help students understand
directions and perhaps check work against the answer sheets. The more help for the teacher,
the better.

4. Parents as learners: The Mitkadem material allows for intergenerational learning. There is no
reason why parents and children couldn’t learn alongside each other in the classroom, as well
as at home.
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Instructions for Beginning
the School Year

To successfully run a Mitkadem classroom, consider these steps:

1.

Train teachers: Whether at a regional workshop, a national conference, or a local training ses-
sion, teachers new to the Mitkadem approach should be educated. Having time to become
familiar with the materials and sharing ideas about how to run a functional classroom are essen-
tial to the ease of running the program.

. Choose a target date for beginning: Teachers may need a few weeks for review and begin-

ning of the year activities. Administrators may need time to train teachers and aides and to set
up the student folders. By the middle to end of October, Mitkadem should be in full swing.

. Set up the student folders: All students, whether it is their first year in the program or not,

will need new folders. Mark each folder with the student’s name and fill them with the appro-
priate items. See “Student Materials” (page 12) for contents. Students can decorate the folders.

Train aides: Teen aides, teacher assistants, and parents alike need to be trained if they are to
be helpful in the classroom. Learning about the approach, the materials, and their roles will
ensure their ability to be effective.

Identify students needing tutoring: During the beginning of the year review, teachers
should begin to have an idea of which students will require tutoring. A schedule and system for
giving assistance should be organized.

Orient new students: The new class of students beginning Ramah 3 will have to be oriented
to the program. New students in subsequent grades must also be oriented. Take them through
their folders introducing them to the Prayer Map and setting up the way they will create their
own 7i7n. Outline the way the 172 will guide them through the required and review activities,
and explain the five content areas and the color-coding system. Each teacher will describe the
way their class will be managed.

Send home the flier to parents: See the flier “Hebrew Materials for Home” in the appen-
dix. The flier should be sent home and a system set up for insuring that those who purchased
duplicate materials receive them each time their child begins a new Ramah.
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Student

MITKADEM Q7PN
PRAYER MAP
BLESSINGS and SONGS

Ramah 4 Blessings niona
Ramah 5 Kiddush IR
Ramah 21 “Hatikvah” AP0
Ramah 22 Havdalah Blessings ;'I'T?:DU
Ramah 23 Birkat HaMazon 1A n272

THE DAILY SERVICE

Ramah 17
Chatzi Kaddish
Ramah 7
Bar'chu
172

Part 1: Sh’ma and Its Blessings
nDiDM yav Same as daily morning service

Ramah 7
Yotzer Or Maariv Aravim
SR S 27y 27YR
Ramah 8
Ahavah Rabbah Ahavat Olam
137 70K 02y nIx
Ramah 9
Sh'ma/V ahavta
PITRIIY
Ramah 10
Mi Chamochah
Morning Version HQDQ-’D Evening Version
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Morning Evening

Part 2: Amidah
nrRy

Ramah 11
Avot V' Imahot

ninHN iR
Ramah 12
G vurot
nimas
Ramah 13
Sim Shalom Shalom Rav
oy o 17 oibw
Oseh Shalom
oiby Ny

Part 4: Concluding Prayers

Ramah 16
Aleinu
Py
Ramah 17
Kaddish
IR

Shabbat Morning Additions

Part 2: Amidah
nrRy

(Same as daily morning service)

Ramah 14
K'dushah
AT
Vshamru
)
Ramah 15

Amidah Overview

Part 3: Torah Service
77 IR

Ramah 18
Torah Service
ﬂ:ﬂ.ﬂlj X7
Ramah 6
Torah Blessings
ﬂjﬁﬂnj .m:ﬂ:l
Ramah 20
Reading: Genesis
YR
Ramah 19
Haftarah Blessings
TI0ETT Mo
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Hebrew Progress Report

Date submitted

Teacher Class

CURRENT STATUS OF CLASS

List Mitkadem levels in class

Supplemental materials/activities/techniques used

Students who are ahead of class (explain)

Students who are behind the class (explain)

FUTURE PLANS

Over the next month, I plan to cover

I need help with
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Mitkadem Hebrew Materials For Home Use

We are using a new Hebrew prayer program called Mitkadem.
Part of the program’s success comes from the fact that students are able to
work through each level, called a Ramah, at their own pace. Given that all
Mitkadem activities are designed to be self-instructing, they can be easily
worked on at home.

In response to parent requests for ways in which their children can reinforce
their Hebrew studies at home, we are offering an optional home-based
component to the Mitkadem Hebrew Program. If you are interested, you and
your child can sign up to receive copies of Mitkadem materials for use at home.
You will receive:

= Duplicate packets of activities that your child can work on at home.

= Answer keys to the activities to help parents assist their child.

= Audiotapes/CDs with recordings of prayers so students can practice

them at home.

The work that your child completes at home can then be brought to class
where teachers will correct it and record its completion. As your child passes
quizzes for each Ramah, you will automatically receive a copy of the materials
for the next level in the program that can be used at home.

The charge to receive Mitkadem copies for the school year to take home is

S per student. If you are interested in receiving Hebrew materials for
your child to work on at home, please fill out the order form below and return
it to the religious school office.

If you have any further questions about the program or home packets, contact

Mitkadem Hebrew Program Copies for the Home
Return to school office.

Please send home copies of each Mitkadem level (Ramah).
Student’s Name: Grade
Parent’s Name Phone #
Please attach a check or cash for $ to this order slip.
Thank you.






Teacher’s Guide
Ramah 3 12°0n

The purpose of Ramah 3 is to initiate the students into the system of Mitkadem. They will become famil-
iar with the vocabulary and structure that will be consistent throughout all of the Ramot. Teachers
should do their best to utilize the Hebrew vocabulary of the program (1n°73, 72777, 191, etc.) so that
everyone will get accustomed to using it.

In order to be able to work independently in subsequent Ramot, students must be able to recog-
nize the grammatical structures of roots, prefixes, and suffixes. Ramah 3 introduces these elements and
gives students practice working with them. Some students will pick this up easily; many will require time
and reinforcement, which they will get throughout the program.

Objectives

Students will be able to:
1. Maneuver through the Ramah using the Mitkadem materials, including:
* B’rit "7 (student contract of activities)
o Milon 197 (student dictionary for the Ramah)
e Worksheets
Read whole words from prayers.
Identify the W% (roots) >-7-3, @-7-p, 3-5-», 9-n-X, T-2-3, »-n-1.
Find words with the irregular roots 7-w-¥ and 1-1-% (when the 7 falls off).
Group several Hebrew words according to their @'W¥ (roots).
Find roots in words with the prefixes 1, 1, °, ¥, 7, 5 1, 1.
Find roots in words with the suffixes @-, 13, 3, ™0, n.

® N> Utk W

Consider the attitudinal significance in using different suffixes with the word D’U"?gf.

Additional Supplies

MR*P Activity 3: colored pencils, markers, or crayons
P IR Activity 2: scissors, rings, or envelopes for vocabulary and grammar flashcards
P1TPT Activity 4: Scissors, envelopes for storing cutouts

127 (Quiz): colored pencils, markers, or crayons
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Flashcards

Teachers can copy the following pages on card stock for each student. If your students are keeping a
flashcard milon, they will use these in each Ramah to build their milonim. (See pg. 12 of Teacher’s
Guide Introduction Packet under “Student Materials: Milon” for description). If your students are
keeping a machberet milon, they can use them as flashcards to review and drill vocabulary.
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L=~ R Ak =3

Root Root

>71 | U-Tp

Root Root

>-9-n | -n-X

Root Root

7-3-2 | pA-n-T

Root Root

1-w-y 7—1—X




Cut apart the words

Hebrew quiz

holy bless

say rule

compassion,  honor

command | do or make




Cut apart the words

Prefix Prefix
000’ ouq or 0001
Prefix Suffix
0007 ﬂ D
Suffix Suffix
1103 00

PP RN
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Cut apart the words

and he will

your the
Makes our
words plural

vocabulary
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Cut apart the words

rO0tS root

iIntroduction level

dictionary | reading

grammar | contract

words about

rayer prayer




Student Date

3
Ramah 3 i13°272

1. In the Mitkadem program there are five types of activities. Their names are in Hebrew and
English below. Match them.

1. Introduction . PhpT
2. Reading I |\ Y 74
3. Vocabulary - ”'?’5-73 7
4. Grammar 1IR3
5. Words about prayer R - -~ B 3 1

2. What is the three-letter root of the words below?
TaRp v DR mRn PN
3. In all the words below the root is 2-11-71 . Put a circle around all of the prefixes.
anonaa TR077 anm QAN
4. The only consonant that can come between the letters of a root is: (circle one)
ol 9 v K I
5. What does the Hebrew word W% mean?

6. Underline the words with the root 7-2-2.
Put a circle around the words with the root 3-5-n.
Put a triangle around the words with the root 3-3-2.
Put a double underline beneath the words with the root 1-1-X%.
o a7 mdon witpn My

T2 2 wEpR T TR

7. What do you think is the difference between saying D’i_'l"?§ (God), or ’H’?N (my God), or 1O

(our God), when you pray?
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ANSWER SHEET

3
Ramah 3 i13°272

1. In the Mitkadem program there are five types of activities. Their names are in Hebrew and
English below. Match them.

1. Introduction 4 PIIPT
2. Reading 2 ahsa
3. Vocabulary 5 ”'?’Q-Tﬂ 17
4. Grammar 1 TP
5. Words about prayer 3 o RN

2. What is the three-letter root of the words below? _ 7-2-X
TaRp v DR mRn PN
3. In all the words below the root is 2-11-71 . Put a circle around all of the prefixes.
ot o o o
4. The only consonant that can come between the letters of a root is: (circle one)
a1y O n
5. What does the Hebrew word W% mean? root

6. Underline the words with the root 7-2-2.
Put a circle around the words with the root 2-9-n.
Put a triangle around the words with the root 3-3-2.
Put a double underline beneath the words with the root 1-1-X%.

) A @ vw m
TIJDJ 'HJD eyl A Bkl

(our God), when you pray? _Answers are subjective, but they should display thoughtful

consideration. Mentioning the difference between private and communal prayer

experience would be a very good answer.
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Teacher’s Guide
Ramah 4 n1572

Ramah 4 examines short blessings. Many of these will be familiar to students. The program intention-
ally begins with prayers that they know, because it adds to their excitement and success. Several bless-
ings are included throughout the pamphlets, but students are responsible to read and know only those
on the reading pages of the N"73.

Since this is their first prayer Ramah, students may be hesitant and take their time. This is normal,
and as they progress they will move more quickly. However, teachers should make sure students don’t
delay more than necessary. They must move along in order to complete their four to six Ramot per year.
Keep in mind, however, that Ramah 4 is one of the longer Ramot. Because it covers several blessings
and ideas, there are more activities in this Ramah than in most.

Objectives

The students will be able to:
1. Read correctly the following short blessings:
e Candle blessings for Yom Tov, Shabbat, and Chanukah (both)
e X3, 1937 72 X712, and other food blessings
. oY

[\

. Identify words that contain and translate the roots X-7-3, 7-1-%, 7->-1, w-7-p.

w

. Find and translate the following prefixes as they appear in blessings studied:
noh oo .

Recite, write, and translate the six-word blessing formula.
Match several different situations with appropriate blessing(s).

Explain the significance of the phrase 1381 nigna WYIR WK,

o Ok

Differentiate between blessings containing the “mitzvah” phrase and those that are termed
“praise” blessings.

8. Reflect on the meaning of %% (commandment, righteous deed) and how reciting a blessing
and engaging in an act connects us with God.

9. Translate and reflect upon the meaning of the word 2’03 in the Chanukah candle blessing.
10. Examine names of God (, 11i7°) and how we read them.

11. Explore masculine words used in blessings to identify God (71X, '[’??3 1°779R, and several
verbs), briefly discuss implications, and explore alternate translations.

12. Write an original blessing with significance for their lives today.
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Additional Supplies

MR*P Activities 4 and 5: listening center
D TR Activity 6: scissors and an envelope to store cutouts
90N >727 Activity 4: crayons or markers

132n (Quiz): colored pencils, markers, or crayons; blank drawing paper

Supplementary Activities

Ramah 4 lends itself to supplementary activities, because of the nature of how we use blessings. For fun
and practice you could have a table set up for these special activities:

1. Put out plastic foods that correspond to blessings written on cards. Students match the pretend
food with the blessing cards. Small colored dots could color code the correct matches.

2. Have a tasting day when everyone gets to eat different foods and say blessings.

3. Have chanukiyot and other candleholders and candles available to practice setting up and recit-
ing blessings.

Flashcards

Teachers can copy the following pages on card stock for each student. If your students are keeping a
flashcard milon, they will use these in each Ramah to build a milon. (See pg. 12 of Teacher’s Guide
Introduction Packet under “Student Materials: Milon” for description.) If your students are keeping a
machberet milon, they can use them as flashcards to review and drill vocabulary.
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Cut apart the words

you blessed
ruler, king | our God
world,
commandment .
universe
bread |commandments
vine tree
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TR N
LAl 7
nay | 2iv ob
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Cut apart the words

grains, earth,

food ground
this tlme
candle
this season

holiday Shabbat

miracles miracle

Root Root

command ive




Cut apart the words

Root Root

N-T-2 | U-I-p

Prefix 1

or

0001

Prefix Prefix

*00 ; 000:

Prefix Prefix

OOOW 14 24 :
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Cut apart the words

holy create

and

IN or WIth the

{0 o fOr that o- Who




Student Date

3
Ramah 4 m':j;

USE THE FOLLOWING SHEET OF BLESSINGS TO ANSWER THESE QUESTIONS.

1. Short blessings begin with a “blessing formula.” Choose one of the blessings on the blessing
sheet and circle the words that make up the blessing formula.

2. Translate the blessing formula.

3. In the space next to each blessing put the letter that tells when we use it. (There could be more
than one on some blessings.)

Write F if the blessing is used before eating Food.
Write H if the blessing is used at a Holiday.
Write S if the blessing is used for Special moments.

4. Some blessings include the phrase 13381 *MgnR1 WYIP WN.

e What is the ROOT of the words 333%] and Trvgna?

e What does that root mean?

e How are blessings that have this phrase different from blessings that don’t?

5. On the chart below there are four different prefixes.
a. Fill in their meanings.

b. Find one word with each prefix on the sheet of blessings. Underline them.

Meaning of the Prefix Prefix

il

onq Or no1

Ob’:
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Ramah 4 127 page 2

6. Write one word made from each W% (root) below. Give the meaning of the root.

Word That Meaning of
Contains the Root Root Root
n-1-X
="
N-9-2

7. Match the Hebrew and English words. Put the number of the Hebrew word in the space next
to the English word. (There is an extra Hebrew word.)

holiday W1
creator n’?iy 2
candle Di‘l'? 3
tree Ty 4
who gives life X2 5
world or universe TR 6
our God ™7
fruit v o 8
vine wnow 9
earth or ground HJ’EI"?;«; 10
miracles 0] 11

D 12

8. Think about something that inspires you to praise God.

In the space below, write your own, new blessing. It must begin with the “blessing formula,”
but the ending is up to you. Use Hebrew words if you can, but you can write it in English.
Draw a picture to go with it. (You can use an extra piece of paper, if you like.)
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Ramah 4 127 page 3

Blessings

Y7 o1 KR7M2 oRivn APn wIbR Y PR 92

- T T -

ARIRD 72 XTI ORivg 9on wIPR Y opR P2

- T

1937 72 N7 ORivg T9n wIPR Y AR T3

- T

YIRD o0 Nexing oRivn 9P Itk Y PR 912

oo T

Dizim orn X792 09ivn AP WOt Y PR 92

- T

J1272 o Show oRivn o wIPR 0 oapR M2

- T

1 & Ot &~ W DD

W) TIOSRR NYTR WK DPWD Tgn IR 7 APY T2

..... r:

naw Sv 3 poTI?
W) TOOIRR NYTR WK OPWD en WK 7 APk T3S

i o S PP
W) TOOIRR NYTR WK OPWD en WK 7 oApR T3 9

20 PY 3 T

WYPNT) WP WY Oiyy Ton WwIPR T ApR T2 10
M TR

WPIAR? D01 NPyY oiviy TP wIPbR o opk 72 11

MR o7 owE

Ramah 3-6 53



ANSWER SHEET

3
Ramah 4 .ﬂ"Dj:B

USE THE FOLLOWING SHEET OF BLESSINGS TO ANSWER THESE QUESTIONS.

1. Short blessings begin with a “blessing formula.” Choose one of the blessings on the blessing
sheet and circle the words that make up the blessing formula.

2. Translate the blessing formula.

Blessed (or: Praised) are You, Adonai (or: God), our God, Ruler (or: King) of

the universe (or: world)

3. In the space next to each blessing put the letter that tells when we use it. (There could be more
than one on some blessings.)

Write F if the blessing is used before eating Food.
Write H if the blessing is used at a Holiday.
Write S if the blessing is used for Special moments.
4. Some blessings include the phrase %1 PM¥na NYITR WK,
e What is the ROOT of the words 333%] and Trvgna? n-x

e What does that root mean? command

* How are blessings that have this phrase different from blessings that don’t?

Blessings with this phrase are said before doing a mitzvah, a commandment.

Blessings without the phrase are about being thankful and enjoying the world.

5. On the chart below there are four different prefixes.
a. Fill in their meanings.

b. Find one word with each prefix on the sheet of blessings. Underline them.

Meaning of the Prefix Prefix
the i ]
and W oor L
that or who W
in or with voed
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ANSWER SHEET

Ramah 4 127 page 2

6. Write one word made from each W% (root) below. Give the meaning of the root.

Word That Meaning of
Contains the Root Root Root
WY PRI command n-1-X
navY live =N
X712 create R-7-2

7. Match the Hebrew and English words. Put the number of the Hebrew word in the space next
to the English word. (There is an extra Hebrew word.)

8 holiday n ol
5 creator n’?iy 2
1 candle of? 3
4 tree Ty 4
9 who gives life X2 5
2 world or universe TR 6
10 our God ™7
12 fruit v oP 8
/ vine W 9
earth or ground WJ’EI"?;«; 10

[ miracles o) 11
B 12

8. Think about something that inspires you to praise God.

In the space below, write your own, new blessing. It must begin with the “blessing formula,”
but the ending is up to you. Use Hebrew words if you can, but you can write it in English.
Draw a picture to go with it. (You can use an extra piece of paper, if you like.)

“Blessed are You, Adonai, our God, Ruler of the universe” (or similar), followed by their

own words and an illustration. You could have students do this on a separate piece of

paper so that you can put them on display after they are all done.
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Blessings

Y7 o1 KR7M2 oRivn APn wIbR Y PR 92

Oy T: T -

ARIRD 72 XTI ORivg 9on wIPR Y opR P2

- T

1937 72 N7 ORivg T9n wIPR Y AR T3

- T

YIRD o0 Nexing oRivn 9P Itk Y PR 912

oo T

Dizim orn X792 09ivn AP WOt Y PR 92

- T

J1272 o Show oRivn o wIPR 0 oapR M2

- T

1 & Ot &~ W DD

W) TIOSRR NYTR WK DPWD Tgn IR 7 APY T2

..... r:

naw Sv 3 poTI?
W) TOOIRR NYTR WK OPWD en WK 7 APk T3S

i o S PP
W) TOOIRR NYTR WK OPWD en WK 7 oApR T3 9

20 PY 3 T

WYPNT) WP WY Oiyy Ton WwIPR T ApR T2 10
M TR

WPIAR? D01 NPyY oiviy TP wIPbR o opk 72 11

MR o7 owE
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Teacher’s Guide
Ramah 5 w17

Students become proficient in reciting the Shabbat Kiddush in Ramah 5. They will explore its impor-
tant themes as they consider the biblical and historical foundations mentioned within the blessing itself.
Learning the structure of a long blessing and the significance of the 72°11, the signature or closing line,
will help them as they progress through the program and learn new, less-familiar long blessings.

If your class is keeping a flashcard milon, you will notice that you are beginning to get duplicate
words, because Ramot sometimes repeat vocabulary. This is intentional, since each school has the

option of choosing whichever Ramot they want to use. As your students compile their milonim, just
advise them to discard any flashcards that are duplicates.

This Ramabh is one of the shorter ones. Students will be encouraged as they make their way through
it relatively quickly.

Objectives

The students will be able to:

1. Read the Kiddush with no more than four errors.

2. Chant the Kiddush fluently, individually or with a friend.
3. Identify and read correctly the kamatz katan in the words W7Jp, '73?3 WIP.
4. Find words that contain and translate the roots 2-7-3, 7-2-1 (new), 1-1-%, U-T-P (review).
5. Find and translate occurrences of the prefixes 3, 1, 1.
6. Identify the two historical events that are recalled in the Kiddush.
7. Explore the ideas of God as Redeemer and Creator historically and presently.
8. Define the concept of holiness as being separate, special, and/or set aside.
9. Formulate ways that people and God create holiness.
10. Examine the long blessing format of the Kiddush.
11. Find the nm°0n, signature, of the blessing.

Additional Supplies

TR*P Activities 3 and 4: listening center

o IR Activity 2: pieces of paper, scissors, markers for game board (paper clips, crumpled
paper, pieces of crayons, etc.)
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P1TP7T Activity 3: colored pencils, markers, or crayons
ﬂ?’-;).?ﬂ >727 2: colored pencils, markers, or crayons

11272 (Quiz): colored pencils, markers, or crayons

Flashcards

Teachers can copy the following pages on card stock for each student. If your students are keeping a
flashcard milon, they will use these in each Ramah to build a milon. (See pg. 12 of Teacher’s Guide
Introduction Packet under “Student Materials: Milon™ for description.) If your students are keeping a
machberet milon, they can use them as flashcards to review and drill vocabulary.
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Cut apart the words

you blessed
world kmg
universe ruler
day vine
nanons nanon
people people
Egypt Creation




Cut apart the words

arale

Root

7—1—X

Root

>-7-3

Root

U-T-p

Root

=27

Prefix

L4 24 i

Prefix

000:

Prefix

ouq or 0"1
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Cut apart the words

first
command o
beginning
holy bless
the remember
In
and W?Eth




Student Date

3
Ramah 5 Wﬂl?

USE THE FOLLOWING COPY OF THE PRAYER TO ANSWER THESE QUESTIONS.

1.

A

Circle the words that have the root ¥-7-p.
What does the root mean?

Underline one word with the prefix that means IN or WITH.
Put a box around one word with the prefix that means THE.
Double underline three words with the prefix that means AND.

In the U377 there are three words that have a vowel called kamatz katan.
Put an X on those three words on the prayer sheet.

What is different about how we read a kamatz katan from a regular kamatz?

Match the words by putting the number of the Hebrew in the blank next to the English. (There
is one extra English word.)

Creation [N
you mnn 2
first or beginning 1o 3
Egypt URT2 4
vine mn 5
king or ruler ony 6
nations ooxn 7
commandment Im 8
remembrance
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Ramah 5 1127 page 2

7. The ¥R reminds us that: (check all the answers that are correct)
[ God created the world.
[ Moses saw the Burning Bush.
[ Abraham and Sarah were the first Jews.
(d We were freed from Egypt.
(1 Shabbat is a holy day.
8. What is the 72°00 of a long blessing?

9. How would you describe what it means to be holy?

10. Write a poem or draw a picture of how we bring holiness into the world.
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Ramah 5 122 page 3
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ANSWER SHEET

2
Ramah 5 W37
USE THE FOLLOWING COPY OF THE PRAYER TO ANSWER THESE QUESTIONS.

1. Circle the words that have the root ¥-7-p.
What does the root mean? holy

Underline one word with the prefix that means IN or WITH.
Put a box around one word with the prefix that means THE.

Double underline three words with the prefix that means AND.

A

In the U377 there are three words that have a vowel called kamatz katan.
Put an X on those three words on the prayer sheet.

What is different about how we read a kamatz katan from a regular kamatz?

A regular kamatz sounds like “ah.” A kamatz katan sounds like “oh.

6. Match the words by putting the number of the Hebrew in the blank next to the English. (There
is one extra English word.)

4 Creation [N

you mnn 2
2 first or beginning 1o 3
7 Egypt YR 4
1 vine mEn 5
8 king or ruler ony 6
6 nations ooxn 7
5 commandment 71773 8
3 remembrance
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ANSWER SHEET

Ramah 5 1127 page 2

7. The ¥R reminds us that: (check all the answers that are correct)
Y God created the world.
[ Moses saw the Burning Bush.
[ Abraham and Sarah were the first Jews.
4 We were freed from Egypt.
A Shabbat is a holy day.
8. What is the 12’11 of a long blessing? __It is the signature or closing. It is the last line of

a blessing that begins with » 7nX 79972. It tells the theme of the blessing.

9. How would you describe what it means to be holy? _ There can be a variety of answers

to this question, but they should include the ideas of being "special," "sacred or

godly," "different or separate."

10. Write a poem or draw a picture of how we bring holiness into the world.
These will be individual. They should show thought and consideration. Teachers
might have students do this on a separate piece of paper so that they can be

displayed or sent home.
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Teacher’s Guide
Ramah 6 1707 N072

In Ramah 6 students learn about and practice the Torah blessings. Students will formulate their own
opinions about the ideas of being the “Chosen People” and the recipients of Torah in the present day.
Teachers are encouraged to take the class or small groups to the sanctuary to practice having an aliyah.
Activity 3 in the 79BR *127 section describes the procedure and invites students to try it themselves.

Objectives

The students will be able to:

1.

© ® N Uk L

—
e

—
—

12.

Read the blessings before and after the Torah reading with no more than two errors.
Chant both Torah blessings fluently.

Find words that contain and translate the roots 3-n-1, 9-1-3 (new), 1-°-M, 2-7-2 (review).
Review and use the prefixes 7, 3, 1, .

Explain the concept and function of suffixes in Hebrew grammar.

Find and translate all occurrences of the suffix 13.

Paraphrase in English the meaning of the Torah blessings.

Explain the function and meaning of aliyah to the Torah.

Examine and practice the procedure for Torah reading and reciting of the blessings.

Discuss various opinions and formulate their own ideas regarding the concept of the Jews
being God’s “Chosen People.”

. Explore what it means to them that they are the recipients of the ongoing process of the “giv-

ing of Torah.”

Review the elements of long and short blessings within the Torah blessings.

Additional Supplies

P Activities 2 and 3: listening center

MR Activity 4: scissors; envelope for storage, or paper and glue to permanently arrange cutouts

P1Tp7 Activity 1: colored pencils, markers, or crayons

77DR 127 Activity 2: colored pencils, markers, or crayons

77DR 127 Activity 3: a Torah and/or a visit to the sanctuary to practice having an aliyah

man (Quiz): colored pencils, markers, or crayons
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Flashcards

Teachers can copy the following pages on card stock for each student.

e If your students are keeping a flashcard milon, they will use the cards in each Ramah
to build a milon. (See pg. 12 of Teachers Guide Introduction Packet under “Student
Materials: Milon” for description.) You may notice that you begin to get duplicate words,
because Ramot sometimes repeat vocabulary. This is intentional, since each school has the
option of choosing which Ramot to cover. What may be a duplicate for one school will be a
first-time vocabulary word for another. Just advise your students to discard any flashcards
that are duplicates.

e If your students are keeping a machberet milon, they can use the pages as flashcards to
review and drill vocabulary.
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Cut apart the words

who

or truth
that

within us within

everlasting

forever ife

goingup | planted

nahons nahon
people people




Cut apart the words

Root

a2\ i B

Root Root

1-N-1 i bl i)

Root Prefix

=17 ol

Prefix Prefix

0007 ouq or 0001

Prefix Suffix

D 1307




Cut apart the words

world
or

choose .
universe
bless give
n ive
or
with
and the
us {o
or or
our for




Student Date

[
Ramah 6 717iP7 Nid72

1. Suffixes are: (circle one)
a. Letters added at the beginning of a word
b. Letters that make up a root
c. Letters added at the end of a word
2. Hebrew suffixes: (circle one)
a. Are always three letters
b. Add the meaning of a whole English word

c. Have no special meaning
USE THE FOLLOWING COPY OF THE BLESSINGS TO ANSWER THESE QUESTIONS:

3. Circle three words that have the same suffix.

4. Translate the suffix here:

5. Below are three DWW (roots). Find a word in the blessings that contains each root.
* Write the word in the blank space.

* Give the meaning of the root.

WORD FROM BLESSINGS MEANING OF ROOT ROOT

T-n-2

6. Match the Hebrew and English phrases. (There is one extra Hebrew phrase.)

1. Chose us R nIin
2. Planted within us 12iN2 Yyl
3. Giver of the Torah Ty o9
4. Forever D]?W i)
5. The Torah of truth N3 02

7R 0
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Ramah 6 1122 page 2

7. The Torah blessings contain these important Jewish ideas.

FOR EACH ONE:
e Explain what Jewish tradition tells us that it means.

* Give your opinion about how we should understand the idea today.

GOD CHOSE THE JEWISH PEOPLE:

GOD GIVES US THE TORAH:

GOD PLANTED EVERLASTING LIFE WITHIN US:
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Ramah 6 122  page 3

Torah Blessings

Blessing Before the Torah Reading

IR0 2-nR 1072

i l=p L) i =~ B (R =
» PR T3

027 2R WION
DMY7-on W3- WK
Anin-nx 12100

A7iR7 Di3 Y AAR 92

Blessing After the Torah Reading

» PR I3
0217 o WO

~N O D e W

8
9

IR NI AI2-1N1 WK 10

122 yul 09y UM 11

AR7 N Y AR P2 12
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ANSWER SHEET

[
Ramah 6 717iP7 Nid72

1. Suffixes are: (circle one)
a. Letters added at the beginning of a word
b. Letters that make up a root
© Letters added at the end of a word
2. Hebrew suffixes: (circle one)
a. Are always three letters
® Add the meaning of a whole English word

c. Have no special meaning
USE THE FOLLOWING COPY OF THE BLESSINGS TO ANSWER THESE QUESTIONS:

3. Circle three words that have the same suffix.

4. Translate the suffix here: us or our

5. Below are three DWW (roots). Find a word in the blessings that contains each root.
* Write the word in the blank space.

* Give the meaning of the root.

WORD FROM BLESSINGS MEANING OF ROOT ROOT
m2 choose 1-n-3

[ AL give 3-n-1

»M live mos_p

6. Match the Hebrew and English phrases. (There is one extra Hebrew phrase.)

1. Chose us 5 my nin
2. Planted within us 2 uIN2 YLI
3. Giver of the Torah 4 Ty o9
4. Forever D]?W i)
5. The Torah of truth 1 N3 02

3 77ing 10i
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ANSWER SHEET

Ramah 6 1122 page 2

7. The Torah blessings contain these important Jewish ideas.

FOR EACH ONE:

e Explain what Jewish tradition tells us that it means.

* Give your opinion about how we should understand the idea today.
GOD CHOSE THE JEWISH PEOPLE:

The answer should be derived from 79aa 727 Activity 1. It should include the traditional idea

that God gave the Jewish people the Torah; that is how God chose us. We are the Chosen

People who are obligated to follow the mitzvot. It can also include Reform ideology, which tells

us that the Jewish people are to be ethical examples to the world, or “a light to the nations.”

The answers are up to the students once they have displayed an understanding of the standard
beliefs.

GOD GIVES US THE TORAH:

The Torah blessing reiterates the traditional view that God gave the Jewish people the Torah. It
says so in both the past (jnJ) and present (jnil) tenses. This is significant, because it means
that Torah is being given (or revealed) now as it was in ancient days. This makes each student

a recipient of Torah today and throughout their lifetimes. Students’ answers can reflect these ideas
and their own.

GOD PLANTED EVERLASTING LIFE WITHIN US:

The blessing says that God gave us the “Torah of truth” and that “everlasting life” was planted

within us. We may not know exactly what it means that God deposited within us everlasting life,

because we know that we all have a finite time on earth. We can surmise that everlasting life

has something to do with the receiving and giving of the Torah. Perhaps by learning and

passing the Torah from generation to generation we achieve everlasting life as a people. Another

answer might be that by learning Torah and living a life of mitzvot we will be given everlasting

life in olam haba, “the world-to-come.” Students’ answers can reflect these ideas and their own.
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ANSWER SHEET

Ramah 6 122  page 3

Torah Blessings

977 P-NR 072

7YY OPIY? 7R 7 92
» PR 2

02iy7 2R WK
D°Ry7-22n (3303 WK
inJin-n G120

A7A7 1D PR P2
R 73

02iy7 2R WK
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8
9

IR NN AI2FN1 WK 10

N2iNI) yu1 0y »m 11

"IR7 N Y AR P2 12
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Below is a history of Torah reading and blessings in
scrambled order.

Number the sections in the correct order. You will know you are cor-
rect when the large green letters in each section fill in the blanks at the
bottom of the page. They should make a word that you will know.

S You will have an ﬂ:'?}] and read Tor@h to your congregation

when you become a bat or bar mitzvah.

3 1t became the custom to read Torah regularly on Shabbat and
Festivals by 300 B.C.E. By then many Jews lost the ability to read
Hebrew from the scroll. So, the blessIngs before and after the
reading were assigned to different people. This allowed everyone
to participate in the Torah reading.

2 Around 421 B.C.E. the Jewish people returned to
Jerusalem from their exile in Babylonia. The priest
Ezra “brought the Torah before the congregation,
both men and women, and all who could hear with
understanding ... and they read in the book, in the
Torah of God” (Nehemiah 8:2, 8).

1 Moses gave the Torah “to the priests, the sons of Levi, who car-
ried the Ark of the Covenant of Adonai, and to all the people of
Israel” (Deuteronomy 31:9). He told them to read it to the people
every seven years during Sukkot.

4 To make sure that the entire Torah would be read every Year, the
Rabbis divided the Torah into weekly sections. This happened
sometime before 200 C.E.

What word do the large green letters make?
A I [ y a
1 2 3 4 5

Mitkadem Ramah 6 « Written by Cheri Ellowitz Silver « Artwork by Mira Scharf « Designed by Itzhack Shelomi ¢ Copyright © 2003 by URJ Press « www.urjpress.com



The Tanchuma says that Israel is God’s people. According to the

words of the Torah blessings, what makes us God’s people?

The blessing says “who (God) has chosen us from all the nations by

giving us God'’s Torah.” The fact that God gave us the Torah gives us a

special relationship with God that other nations (or people) don’t have.

The Torah blessings say that God plants within us everlasting life.
What do you think the Torah has to do with that?

Each person may not live forever, but our people can be everlasting by

passing on the Torah from one generation to the next. Our families can

have “everlasting life” by learning and living Torah.

3. What would you say is the relationship between God, Torah, and
the people Israel?

This is a complicated question with many possible answers. We can

say that God gives Torah to the Jewish people. One of the ways that

God “speaks” to us is through the Torah. The Jewish people follow the

teachings of the Torah, and that is one way that we have a relationship

with God. Sometimes we can also feel God’s presence by studying and

following Torah.




Use the "'?W 1397 page and prayer
sheet to:

1. Fill in missing words (English or
Hebrew).

2. Add the words to your personal

k)

truth nnax
who, that WX
within N2
within us ihim)igh)
everlasting life u‘giy &y
forever Al CI'T?"IV':?
planted Yol
going up H:'?}_?
nation, people ay
nations, people 0y
world, universe D:?W
Suffixes

Write three words with the suffix.
our, us \
. u3

) b

" 11012

WO

Prefixes

Write one word with each prefix.

the . -000n
T12n0 07iyy onyd iR

in, with

uoina 12

d ol OF 4]
Tyl 10d1 o

to, for CI:?W'? ] J':)

Roots

1. Using your prayer sheets,
find a word with each root.
2. Write it in the space.

choose 772

72

-7

give ryLs
1031 103 10

bless .
D72 7323 T2

live ey
»m




1. Use your '['I'??D to translate these important phrases from the Torah
blessings.
2. Answer the questions to think about the meaning of the blessings.

132 M2 WX means Who (or that) chose us.

o)y '7373 means [rom all the nations (or people).

In the Torah blessings, who is choosing whom?

God is choosing the Jewish people.

2
D'?']y 17 means everlasting life.
119902 YV means (God) planted within us.

How can we have everlasting life? The blessing isn’t really clear how we

have everlasting life or what that really means. Since the blessing is about

God giving us Torah, we can assume that by accepting the Torah and fol-

lowing its ways, we get everlasting life.

3

77T 1N means Giver of the Torah OR who gives the Torah.

The word is in the present tense (God is giving the Torah at the present

time). How is God giving Torah in the present? This answer is up to

you. Since the Jewish people study and read the Torah every week, we

are continually receiving God'’s teachings in the present time. The Torah is

an everlasting document that continues to have new meaning through

time. In that way God continues to give Torah every day.




% Long Blessings:

» sometimes, but not always, begin with the phrase
0217 ok WK 7 A9 2.

 are more than one sentence.

« always end with a sentence that begins ?° jIIX 7172. This sentence
is called the i772°1], the signature or closing. The words of the closing
let you know what the theme, or the main idea, of the prayer is.

The Torah blessings are made of two long blessings—one before the Torah read-
ing and one after. Find the i1’ in each long blessing and CIRCLE THEM.
You will see that the i72°1)f] is the same for both blessings!

Blessing Before the Torah Reading
021y 2R WP 72 AOK T2
ANTIRTNR MPTIN) DBYITPR 1272 WK
(.73 i > Apx R

Blessing After the Torah Reading
0217 T2k WHR 7 AAK 12
J12iN2 yb3 2y 0 DR NN 227101 WK

Cﬂj‘lﬂﬂ '[m.'l 2 IRX Tﬁ;)
Use your 7177 to translate the TRl Teme; EIEEEEE GG WO, ACEIER, Hie @iiEe

the Torah. OR Blessed are You, Adonai, Giver of the Torah.

What is the theme (the main idea) of the Torah blessings? The main theme,

which the j7R°1] tells us, is that God gave and gives the Jewish people the Torah.
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Fill in the blanks in the blessings below using the Hebrew words in this
list. (Use your ]1'?73 to help. Make sure to check the meaning of the

Ty 09y? Ny noin 12in2 T2 M2 02

Tiamg TP owyg  odiy m oRiva

Blessing Before the Torah Reading

The leader says:

Ti30

the One who is blessed

Bless Adonai,

Congregation says:
2 7910217

Blessed for ever and ever

is Adonai, the One who is blessed

The leader says:

07T ho_ 1202

the universe has chosen us

Blessed are You, Adonai, Ruler of

Ry
the nations s>° S»

apiish R i o ¢

who gives the Torah

from all by giving us God’s Torah.

Blessed are You, Adonai,

Blessing After the Torah Reading

The leader says: "

Blessed are You, Adonai, Ruler of the universe, who has given us the O
113in32 pbiy e

Torah of truth within us everlasting life

, planting

Blessed are You, Adonai, who gives the Torah.



%, 2, %
K2 ,%,*‘”

| Avswees 1o: Fwoiwe e Roor ) 2

Find these roots in the Torah blessings below.

%, o
|

1. Putan circle around the 8 words with the root 2™972.

This WWW means PlesSs

2. Put a purple circle around the 4 words with the root 37N71.
This ¥J¥ means give

3. Put a blue circle around the 1 word with the root O7772.
This WWW means Choose

4. Put a green circle around the 1 word with the root 17>717.
(Remember: the i at the end may disappear!)
This WU means live

Blessing Before the Torah Reading
327 77Ny 1972
17y1 091y? Tianm 2 2
021y TR WP 72 1K M2

NYIATNR PO ERYT23n W02 YR
.n:nn,jZZ AOR 72

Blessing After the Torah Reading
021y T2R WP 72 AOK M2

213902 yv3 028y (>m My N7iR 1Ng)wR
ﬂjnUZZ T2
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In the Torah blessings several words have the suffix 1. Look on the

previous page to find out what the suffix 11 means. Write it here:
our, us

Use your '{1'??3 to find the Hebrew for these words or phrases. All
of them should have the suffix 1. Write the Hebrew words in the
blanks.

1. our God u’nbx
2. chose us 13?' jU;
3. and gave us u? TD‘:”

uin2

4. within us




%%, o
G %, ">
% 2, >

| Answers 1ot Whar Comes Firsr? )

Hebrew prefixes are letters that attach to the beginning of a word. A
prefix adds the meaning of an entire English word.

1. The word ﬂTl.ﬁ with different prefixes is found in the left col-

umn below.
2. Use your '[1'??3 to find the meaning of each of the prefixes.

3. Fill in the blanks of the phrases on the right with the correct
word from the left.

Tmyiak TN nio72
blessings of THE Torah
Taya in? 1oy
going up TO Torah
7in L) mmy
truth AND Torah
Iin2 1L 90
Torah scroll
i) 77n3 13
gave IN Torah
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ANSWERS T0: WHAT Do You THINK? %

What do you think it means to be the “Chosen People™?
Do we have special obligations or responsibilities?
Does God have special obligations to us?

Write your answers to these guestions in the space below.
You can use the ideas on the previous page to help you.

The answer to these questions is your personal opinion. However, your answer

should be based on ideas given in activity 1. You may believe that:

1. The Jewish people are God’s “Chosen People,” because God gave us

the Torah and we are responsible to follow the mitzvot.

2. The Jewish people are “chosen” to be good examples in the world. We

should live a moral life based on Torah.

3. The Jewish people are special and chosen to follow the Torah. Other

people are also special in their own ways.

4. No one people is more special or chosen than anyone else in the world.

You may have your own response to the questions. Your answer should be

thoughtful and refer to the information given in activity 1.
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All of the events below are part of the ritual of reading the Torah.
Put them in the correct order.

1 We remove the Torah from the ark.

3 We undress the Torah carefully.

8 We put the special “garments” back on the Torah.

S The Torah reader reads one portion from the scroll.

6 The one having the ﬂ:'?}] uses his or her tallit to kiss the place
where the Torah reader finished. Then he or she recites the sec-
: ond set of blessings.

Before we read, we parade the Torah around the sanctuary.
R 9 We return the Torah to the ark.

7 The Torah blessings and readings repeat three to seven times
depending on the holiday.

4 The one having the ﬂ:'?}] uses his or her tallit to kiss the place
where the Torah reader will begin. Then he or she recites the
first set of blessings.

)
og When you are finished with this activity, have
\/ your teacher take you to the sanctuary.

N/ Practice the Torah ritual with a real Torah.
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The ritual of reading the Torah is central to Jewish
practice. Review all of the activities in this j1227 to
make sure you understand these important ideas.

Explain these ideas:

1. What is an [1°9¥2 An ﬂ:'?}] is the honor of “going up” to recite the

blessings before and after the Torah readings.

2. Who can have an ﬂ:'?}] and how do you do it? AJewish man or woman

past bar/bat mitzvah age can have an ﬁ‘:'?}_?_. The procedure is:

» Using a tallit, kiss the place where the Torah reader will begin.

» Recite the blessing before the Torah reading.

» When the reader finishes, use tallit to kiss the place where the reader ended.

» Recite the second blessing for after the Torah reading.

3. What do you think being the “Chosen People” means? Ihere are
different opinions about what this means. Check activity 1 in the ﬂz?‘._'m

727 section to review.

4. How can the Jewish people achieve “everlasting life”? The Torah bless-
ing tells us that God planted within us everlasting life. It is not clear exactly

what it means. However, the Torah is our connection through time to God

and Jewish history. We believe that by studying and passing on Torah, the

Jewish people can have “everlasting life” through the generations.

5. How do the Torah blessings explain the relationship between God,
Torah, and the Jewish people? The Torah blessings say that God chose

the Jewish people and gave us the Torah. By accepting and following the

laws of Torah, the Jewish people join themselves to God. God continues to

give Torah in the present day and the Jewish people continue to accept it

as an honor and responsibility.




