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Introduction

Shalom, Reader is designed to help beginning Hebrew readers transition from a primer to more
complex texts. It serves as an introduction or extension of the Hebrew language skills they may
have already gained as they learned to decode, while also acting as a springboard to reading both
prayer texts and simple passages in modern Hebrew.

Shalom, Reader approaches Hebrew as a living heritage language. Students are introduced to
Hebrew through scenarios that they have personally experienced and that are very familiar to
them. These include holiday celebrations, school, family, pets, time, and the weather. Much of
the vocabulary introduced here overlaps with the Bible and siddur, making Shalom, Reader an
excellent bridge between a Hebrew primer and continuing Hebrew study.

Structure of Shalom, Reader

Shalom, Reader is organized into ten chapters, each with a theme. Every chapter begins with an
introduction of new vocabulary and guided conversations, then moves on to reading games and
activities that foster reading comprehension skills. An additional feature in half of the chapters in
Shalom, Reader (chapters 1, 2, 4, 5, and 8), called “Did You Know,” provides fun facts about the
Hebrew language and blessings in the siddur.



When and Where to Use Shalom, Reader

Shalom, Reader 1s designed to serve as a bridge between a Hebrew primer and the reading of
large bodies of Hebrew text, either as part of a prayer curriculum or a language program.
Because Shalom, Reader contains authentic texts, the student must have completed a Hebrew
primer in order to be able to decode and read the materials it contains. In schools that complete
the primer with several weeks to spare Shalom, Reader can be used at the end of the year to
allow new readers the opportunity to immediately apply their new Hebrew reading skills to
interesting texts. It can be incorporated at the end of the primer as long as students have
mastered all of the letters and vowels in the chapter of Shalom, Reader. For example, students
using the primer Alef Bet Quest must complete lesson 19 of the primer before they can use
Shalom, Reader. In schools that require a full year to complete the primer, Shalom, Reader can
be used at the beginning of the following year to help review basic reading skills and introduce
new readers to larger texts.

Teaching Strategies for the Recurring Features

Before You Begin

Beginning readers need a systematic review of the decoding strategies they acquired earlier.
This is especially true after a break, such as summer or extended periods of time away from
Hebrew. For at least the first five chapters, it is recommended that you provide a brief (five- to
ten-minute) review of Hebrew phonics. As a general rule, spend the least amount of time
reviewing the most common letters, like ¥ and 1, because students have already had more

practice with them. This is also true about the letters that students learned earliest, because these
letters have received the most prior practice and are more likely to be retained over time. By
contrast, however, remember that vowels are a particular problem in all alphabetic languages.
They present a special problem in Hebrew because they are tiny dots and dashes located above
and below, as well as within the line of print. Research done in Israel suggests that vowels are
the leading cause of mistakes, accounting for up to 38% of all errors in Hebrew reading.

For these reasons, we recommend reviewing vowels as part of each review session, starting with
Chapter 1. At the same time, each phonics review should be directly applicable to the materials
covered in the chapter whenever possible. The chart below contains recommend items to include
in the review before each session:

Chapter Items to Review

1 Vowels: N ,¥,Y 8, N,y Y N ,N; Special rule: NY NIV (the silent s/ 'va)*;
Consonants: ¥ ,0/1,p/3

2 Vowels: /Y ,N/Y N/ as well as those introduced in the previous review

Consonants: 7/9/N ,¥ as well as those introduced in the previous review




3 Vowels: * ,N/) as well as those introduced in the previous reviews
Consonants: ) as a consonant as in Y0I801; 172 ,X/8 ,W/0 as well as those
introduced in the previous reviews

4 Vowels: N21) NNI (the “furtive patach”) as in MY or NRVY; as well as those
introduced in the previous reviews

Consonants: /9,3 as well as those introduced in the previous reviews

5 Vowels: X vs. "N and as compared with X ,N N and & ,X ,X; as well as those
introduced in the previous reviews
Consonants: V/N/7 as well as those introduced in the previous reviews

* Note: Even though both types of s/ 'va are presented in Chapter 1, the silent s/ 'va is both the
more common type and the one that causes the greatest number of problems for beginning
readers, who often read every sA 'va as ¥) N)¥. We do not recommend reviewing both types of
sh’va together, as this will increase the likelihood of confusion. The same applies to letters that
look similar. For this reason, review ¥ for the first session, but not ¥ even though it also occurs in
this chapter 1. For similar reasons, the vowel 3 is not reviewed in the first session.

Words to Know

Each chapter opens with a “Words to Know” vocabulary list. Most often, the meanings of these
words are conveyed through pictures so that the learner can make a direct association between
the Hebrew word and the object, action, or concept it represents. When illustrating a word’s
meaning is not possible, an English translation is provided. The approach taken in Shalom,
Reader 1s based on the inductive approach called the Direct Method. In the Direct Method, word
meanings are taught through direct associations between the word and the object (or a picture of
the object). Translations are used only when the word meaning cannot be conveyed in a direct
way. In this way, students are not presented with grammatical rules. Rather, they are given
examples of target language sentences or features and are allowed to figure out the rule for
themselves.

When introducing each chapter, we strongly recommend an initial oral presentation. This is
because Shalom, Reader uses a method for learning a second language via a natural course that
parallels the way we learn our first language. Specifically, listening comprehension precedes oral
production, which in turn is followed by reading and eventually, writing.

A few teachers believe that second language learners need to spend the same number of years
just hearing a new language before speaking or reading it. However, there are important
differences between infants and toddlers acquiring their first language and older learners
acquiring a second language. In second language learning, speech and reading can come into



play almost immediately and serve as excellent vehicles for reinforcing the learning. For students
who are more introverted, use alternative strategies (see “Special Learning Situations,” page 7.)

Whether you are teaching in live or virtual classrooms, introduce new vocabulary with an oral
presentation. This means presenting the picture of the item and modeling the pronunciation of
the new word as learners repeats it aloud. Especially if learning online, supplement this oral
introduction with a slideshow using a PowerPoint or other presentation program. You will also
need to provide illustrations for the verbs and guided conversation starters (see
“nnrw/Conversation,” next page). Here are some ideas for how to convey meanings of new
vocabulary:

e Use large pictures, actual items, or toys for nouns (animated images known as GIFs may
work especially well in online environments).

e Act out verbs through physical demonstration.

e Introduce adjectives with images and different emojis or facial expressions for feelings.
Slowly pronounce the new word, then ask students to repeat it with you, and then repeat
it after you to encourage proper pronunciation. Ask a few individual students to repeat
each new item so you can assess their understanding. This is especially important in an
online class because sound carried over the Internet is easily distorted, making it more
difficult to determine which students are repeating correctly and which are not.

e Have students get out of their seats and act out the verbs, as movement has been shown to
be an excellent enhancer of learning through increased blood flow to the brain. In the
case of language learning, movement also provides a kinesthetic reinforcement for the
auditory and visual presentation. As part of this presentation you can also model the
questions and answers found in the NNV sections that are at the bottom of the first page
of each chapter.

ﬂt\’\b/ Conversation

All new vocabulary is followed by prompts to guide a conversation. These prompts give students
the opportunity to put their new vocabulary into immediate use by chatting with another person
in Hebrew. In a group setting, these conversations can foster friendships using Hebrew as the
medium of communication. For example, the first conversation appears at the bottom of page 3
of Shalom, Reader.

For an in-person environment: ask students to stand in a circle to introduce themselves to the
entire class. You can also play a game in which one student introduces themselves, and the entire
group then has to greet that student by name and greet each student who has gone before. This
should all be done in Hebrew. For the other NNV activities, you can group students in pairs or
small groups. Try to vary the pairings as much as possible, allowing students to self-select their



partners at times and assigning groups at other times to assure diversity in gender and level of
proficiency.

In an online setting: Model these conversations with the group as a whole the first few times.
After that, send pairs or small groups into breakout rooms if your platform has this feature. If
you have tutors or helpers, assign them to different breakout groups to help facilitate and monitor
the discussion, ensure that everyone has the opportunity to participate, and check whether they
are speaking correctly.

Reading Practice

The second page of each chapter centers on decoding and reading practice through a partner or
group game such as Tic-Tac-Toe, Four in a Row, or Connect the Dots. This practice is important
for beginning readers as they move from blending syllables into words to blending words into
phrases. Many of the words included for practice are drawn from siddur texts, providing a bridge
between decoding and prayer recitation. This gives students a boost in reading with
comprehension. All chapters include a prayer, blessing, or song text on this reading page.
(Except in Chapters 3 and 7: The Chapter 3 prayer text can be found on page 12. No prayer text
is included in Chapter 7, but you can provide copies of the Shabbat blessings from another
source.) Additionally, some of the words used for reading practice reinforce the Hebrew
vocabulary introduced at the beginning of each chapter.

Each chapter also includes relevant group games, such as charades and Pictionary to help
students master each chapter’s Hebrew vocabulary. When teaching in person, the reading games
can be played in pairs or small groups. You can also play the games with a large group on a
whiteboard or chalkboard. For this, you will need a set of flashcards in a font large enough for
everyone to see that can be attached to the board.

In an online environment, you can create Tic-Tac-Toe boards in a few different ways, such as via
whiteboard and annotate functions if your video conference platform has that function or an
online shareable whiteboard such as Miro. You could also pre-populate a document with the
vocabulary and share your screen. Instead of using Xs and Os to capture the squares in a Word
document, you can use highlighter colors to fill in the squares. This can be displayed on the
screen allowing teams to play together.



Here’s an example:

P DY | ORI

T

NN YR | Nvy

nyy Y) MY

Students often need additional review opportunities for mastering new vocabulary and word
reading. Flashcards can provide excellent practice in these areas, especially games based on
flashcards, such as Concentration/Memory. Place flashcards face down on a table. Then have
players alternate turning two cards over. If the cards match, the player collects the set and takes
another turn. If they do not match, the next player takes a turn. Online flashcard-making sites,
like Quizlet and Dah Bear allow teachers to create their own flashcards and include a variety of
solitaire games that can be played online. Even if learning is online, students may want to make
their own physical flashcards to reinforce the vocabulary.

Reading Comprehension

The remaining pages in each chapter provide students with meaningful reading practice. These
activities include vocabulary practice and review with some practical grammar to help students
understand what they are reading. The grammar activities focus on Hebrew plurals, noun-
adjective agreement, word order, and an introduction to Hebrew’s root word system. Each
chapter ends with reading comprehension passages. All of these activities use the classic types of
activities designed for developing first language reading comprehension, such as asking
comprehension questions (usually by filling in the blanks or checking boxes), asking students to
select all of the sentences that describe a picture, and asking students to determine the best title
for the passage.

The activities that review vocabulary, such as those on pages 10, 21, or 43, are generally
designed to be completed individually. If you use small groups for reading practice or
assessment, have one group work on these pages while you work with another group. This can be
easily accomplished in an in-person environment. Y ou can use breakout rooms for this kind of
work in an online setting, but you may want to have an assistant who can monitor the group you



are not working with directly. If this method isn’t possible given your video conference platform,
consider having the student or their parent take a picture of the completed page or scan it and
then send it to you for review.

There are six practical grammar activities. Those on pages 11, 16, and 20 deal with plurals and
noun-adjective use in Hebrew, where students are asked to examine language data and create
their own theories about how the language works. These activities are designed to be completed
with a partner, as this allows students to discuss the nature of the language together. Pages 26,
39, and 44 are related to grammar centered on the Hebrew root word system. Pages 26 and 39
ask students to examine a collection of words derived from a root and to determine what three
letters comprise the root. The activity on page 44 adds the component of examining individual
words and classifying them according to their root families. These pages can either be done
individually or with a partner.

The final page of each chapter contains some reading comprehension passages. In addition, the
lyrics from two simple Hebrew songs, accompanied by reading comprehension activities, have
been included on pages 15 and 38. We recommend that students do all of the reading
comprehension pages in a group. Some of the passages are short illustrated sentences. Students
can take turns reading these selections out loud. Other passages are dialogues. These can be read
using a reader’s theater format: For in-person learning, you can provide props and costumes and
allow students to act the dialogues out. For added fun, you may want to videotape the group
production and share it with the parents. If you have a large group, you will need to make
multiple videos so that every student has the opportunity to participate. (Of course, always check
with your school director about any school policies related to filming or photographing students.)
If you are working in an online setting, ask students (or parents) to record short videos of the
dialogues using props they have at home. Play acting can also be done on video conference
platforms and you can record that portion of the session to send out to parents.

Special Learning Situations

While students in all learning situations learn and develop in unique ways, students who have
special learning needs can bring additional challenges. Be sure to check with your education
director for any information about individual students who may have identified learning needs.
As a general rule, it is always best to incorporate multisensory approaches to each lesson. By
incorporating visual, auditory, and kinesthetic or tactile activities, you give every learner a
pathway to success in Hebrew reading and language learning.

Here are some techniques for addressing specific learning needs:
e Lack of attention: Seat the student close to you, if possible. Repeat directions. Privately

establish a refocusing system with the student, such as a gentle tap on the shoulder or



moving closer to the student’s table. Students may also benefit from working in a smaller
group or 1-1 with a helper.

e Auditory processing difficulty: Minimize noise and classroom distractions. Have the
student repeat sounds and words back to you to ensure correct pronunciation.

e Visual processing difficulty: Read written directions aloud. If possible, have the student
work with an aide or classmate who can read directions or listen to the student read
aloud. Use a finger or index card to track the line they are reading, or cover the portion of

the page not being worked on.

(For more details on providing assistance in decoding and reading for students with special
needs, see page 16 of the Alef Bet Quest Teacher’s Edition.)

In addition to the kinds of learning issues that can arise in any classroom, language learners can
face unique challenges that are unrelated to learning disabilities. An example of this is the
special challenge that introverted students face in learning a new language. Research has
consistently pointed to the fact that extroverted students have an easier time acquiring a language
as they are more likely to attempt utterances of their own, which is a key to language learning.
Introverted students are often hesitant to put themselves on the line when it comes to speaking.
As a teacher, you can use alternative question techniques to allow students to demonstrate their
understanding in a nonverbal way, such as presenting a variety of pictures and asking students to
point to the one that you describe. Similarly, you can ask students to hold up 2 or N cards to
indicate their agreement about a word’s meaning as a substitute for oral production.
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Tic-Tac-Toe
Play these games with a friend. One of you should be “X” and the other “0.”

Begin with the game on the right. Take turns reading a word. If you read the
word correctly, lightly make your mark in that box.
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The Hebrew word D'lb‘g means “peace” or “wholeness." Now that's

& a great way to greet people or to say farewelll Read or sing these phrases
with a friend. Then circle the words that mean “peace” or “wholeness.” Draw
a box around the word that means “he.” Challenge: Find and underline the
word that means “Israel.”
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Read the sentences in each box. Start on the top right. Then use the information
to complete the sentences below using words from the word box.

% NOX ny 1oy T MY 1IDiow

s 1371 "X 71 TAX
@ Apy? M 1niow 2T Ty 0oy

1790 1K

B

T MW 0w Al alisBinh A1
TN X TR0 K
Sar b AN s o\ AN WORD B0X oy
NTOIN m rmbn NN IR
My M . AN apy 7m
| aphia
N7
N7




FOUR in @ Row

Play this game with a friend. One of you should be “X” and the other “0.” Take
turns reading a word. If you read the word correctly, lightly make your mark in that
box. The first player to get four boxes in a row across, down, or diagonally wins.
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Many Jewish families begin Shabbat dinner at home
with this song. Read or sing it with a partner. Circle
every word that means "peace."
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spot Check

Check all the sentences that answer the questions.
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With a friend, take turns drawing lines to connect two dots and make one side of

a square. To capture a square, the player who completes a box must read the word
and say what it means. If that player cannot do that, the other player can steal it by
reading and explaining the word. The player who captures the most boxes wins.

o o o o o
m N NX m
o o o o o
273 N 1N N1
o B o o o o
YA N4 N N
o | o o o o
swn MR Ann Tmyn
o o o o o

Fill in the blanks with JWT’ or J'DW'I’ to make each sentence correct.
With a partner, practice asking and answering the question, >ﬂ;0; "7_3

71202 NAWP  NBK TIP3 awd N3K

TR WYy appa TAWY mn o



Work with a partner. Study the Hebrew words and their pictures. Then talk about
the questions below. Write in your answers when you and your partner agree.

1. What letters are at the end of each word in column 2?7

feminine plural
2. What does this word ending show us?

3. What happens to the letter 1 1in 1 ?Uand TII;D when the word | |
ending is added? 1t 18 dropped and replaced with a feminine

plural word ending




Practice reading this poem with a partner.

?29a0m1 TivMm s 2nMay i Mm
aRirall talsy T34 1030
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(IR NN X IR XX

Now, draw lines from the names of the people to their matching pictures.
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Work with a partner. Study the Hebrew words and their pictures. Then talk about
the questions below. Write in your answers when you and your partner agree.
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. What letters are at the end of each word in column 27 D’

2. What does this word ending show us? male plural

3. What happens to the letter i1in ﬂj‘m when the word ending is added?
It is dropped and replaced with a male plural word
ending

4. 1f AIT means “holiday,” what do you think @72 means? Holidays @




Look at the picture, and then complete the sentences that follow. You can use
the words from the word box to help you.

PNV TN .
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FOUR iNn a Row

Play this game with a friend. One of you should be “X” and the other “0.” Take
turns reading a word. If you read the word correctly, lightly make your mark in that
box. The first player to get four boxes in a row across, down, or diagonally wins.

TART WD W 13 PR
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. - -
4 One Hebrew term for a holiday is 21D D17, what does this phrase mean?

+  Good Day

Practice reading the blessing for lighting the holiday candles with a partner.
DT 70 AR 770K 103
230 0 SW 11 P77 1013 1 0IYNa YR WK




Adjectives That Agree

Work with a partner. Review the Hebrew words and their pictures. Then talk
about each question that follows. Write in your answers when you and your
partner agree.

aagabin

| 25V TN
gRyle

1210 TN 210 TN

1210 Y & & 2ivapa
— .

In Hebrew, all nouns are either masculine or feminine.

1. All of the nouns and adjectives in column 1 are maSCUhne

2. All the nouns and adjectives in column 2 are femlnlne

3. In Hebrew, adjectives come after the noun.

different

4. Is this the same or different from English?




In Israel, when someone greets you by saying 3'“3 -ll?__lﬂ,
the usual response is NN -ll?__ﬂ.

This phrase means “morning of light.”

Great Greetings

Check the correct phrase(s) to say at each time of day.

2iv i () QP2 @
2% 2% O) MRIA @
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Yes and No

Read the stories. Then decide if the statements

that follow are correct or incorrect. If a statement is
correct, check the box for '[3 (yes). If a statement
is incorrect, check the box for Nb (no).

NRIIP KT TR M .
51 by nanio

N7ip KT .My Ti% 1T .
.N72M7I32 2Nia1 152

Mt 592072 v 117 -
7129712 nTNib
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1157 Dy nanis ming
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1HDA NRIIP MmN

FTIL TR0 13T
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201V NTRIY M
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With a friend, take turns drawing lines to connect two dots and make one side of a
square. To capture a square, the player who completes a box must read the word
and say what it means. If that player cannot do that, the other player can steal it
by reading and explaining the word. The player who captures the most boxes wins.

53K NP nin gh

253 nyali/ b1y ni7119m0
A0 A 210 112720
Paxna S nianb mamab

This is a popular Hanukkah song. Read it with a partner. Then circle every word
that means “spin.” Draw a triangle around every word that means “holiday.” Draw
a box around every word that names the holiday.
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Connect each picture to the sentence that describes it.

3.
TART NN AR DT
4. D727 NX N2TIK KO0
5. .'\P'“U nx .T\JTHN M s
2P AN 2T .
2.
/21273 priivn 17 s

212072 pritvn XY KT
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In Hebrew, many words can grow from a single root. And those words are often
related. Most Hebrew roots have three letters. Study the words in each Hebrew
word family tree and find the three common letters. Then write the root letters in
the tree’s roots. Remember to write them from right to left.

READ

EAN
.
AN \r W A
f\Q{
R
=



Read the story and study the pictures. Then choose the title that best describes
the story.
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Which title best describes the story?
230,290 ,290,112720
1axN2
oY D @

Now make up your own title!




Read each sentence and look at its picture. Write TJ if the sentence correctly
describes the picture. Write NI7 if the sentence does not match the picture.
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Read the stories and look at the pictures. Then answer the questions that follow.
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Check all the sentences that describe each picture.
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Match Game

Draw a line to connect each picture with the passage that describes it.

19D N33 N7V KT T KRK
D™ TMYRT NR N2TIR X471
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Practice reading this poem with a partner. Then match the questions below to their pictures.
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Some Hebrew letters have regular and final forms (like D and -=]), but are still the same
letter. Study the words in each Hebrew word family tree. Find the three common letters
and write them in the tree’s roots. Remember to write them from right to left.




Read the stories and study the pictures. Then answer the questions that follow.
M0 7702 ANWNT .N722 ANDWRIT MDY 27V
IR YN IR NAX
IR YN IR D) NAD

?0Mm Yt m

121p YN K .0Mm 1yin KD X

JTTATA NKYIP N
AW T DRI 1IN
2V NMAY XIP T K20
120 NXTIP KIT T TR MmN NAD

V797 D37 NZIIR 1K .NIPIT NQITIK K
YT T KT LTYn DIK TaNT

171721 NI 52K 1K 1177 2K K
M7 2K XD KT 5AK AT AR ipIw

1?2 NNiY NAD  ?RI0AMW I

NTINA NN DN PHO NP 2

1170 ANIR X2 NN 23Tk K9 0w s




Match Game

Connect each reading to the season it describes.

PATAND AMNIT AT 71
272832 O K91 R XD
AN WY W MK

2Y723 IMNIT A T 2
Y?p3 wnw v .y7pa oo

2102 AMNIT AT T 5
002 R K7 on KD
DWW W2 1N03 .WRY W2 1NH2

20N MIRIT AT T .
q1ima TR .q0in2 on X5
AW W ina
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Root, Root, Root for the Word Trees

Some Hebrew letters have regular and final forms (like D and j) but are still the
same letter. Study the words in each tree. Find the three common letters and write

them in the roots. Then add in the missing word from the box into each Hebrew
word family tree.

&
A
NS

v

LO% Box

TN
AN
N N Diow

AN
z
|\
“INC LOVEJ(/Q <
-

)



Mty an

Read the passages. Then write the name of each holiday in its season.

712272 MA7a% NYIN M s TWT WRN2 DI v g
1127202 privn ipiw 1aama JIN02 A0 MW WK
A2 mRw a0 7230

[A02 702 ANDWRIT 2
DIVIAW3 IR K7D KA 4 AR 52K 10T
YR30 NivIaw T2 NRDIp MmN
27K2 MR a0 oo
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